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Exhibit overview

 Host Dates: January – May, 2010
 More than 100 photographs, postcards, and memorabilia of lynchings
from the 19th and 20th centuries made into an exhibition from the
collection of James Allen, an antique dealer from Atlanta, Georgia. The
exhibition is now owned by the Center for Civil and Human Rights located
in Atlanta, GA.
 Six Major Previous Exhibition Hosts
 New York Historical Society, New York, NY
 Andy Warhol Museum, Pittsburg, PA
 Charles H. Wright Museum, Detroit, MI
 Jackson State University, Jackson, MS
 Emory University/MLK Historical Site, Atlanta, GA
 Chicago Historical Society, Chicago, IL
 Three Modules
 Looking Back: Exploring historical and contextual topics that led to
the practice of slavery, and subsequently lynching.
 Bearing Witness: Themes centered directly on the Without Sanctuary
Exhibition.
 Keeping Watch: Ties the lessons of the past to the experiences of
those “without sanctuary” today and acknowledges the efforts of
those looking to provide sanctuary today.
 Academic Advisory Board
 Rationale: The Academic Advisory Council exists to serve as an
external resource to vet the veracity of historical and scholarly content
created by the internal Without Sanctuary project team.
 Community Partners Council
 Rationale: A strong community advisory council for this exhibition will
aid us in three ways:
 By building a large constituency to cover a large demographic
to help gauge community response to the exhibit from a
grassroots perspective;
 Aid in our ability to delivery message to help develop ways to
encourage visitation and do proper outreach;
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Quotes

 Gives the community a stake in the exhibition to assist in
development of external programming embedded in Cincinnati
communities.

“WE MUST REMEMBER, BECAUSE IF THE WORLD FORGETS EVIL, EVIL IS REBORN.”
“WE CANNOT STAND STILL; WE CANNOT PERMIT OURSELVES TO SIMPLY BE VICTIMS.”

-W.E.B. DUBOIS

“MANY PEOPLE TODAY, DESPITE THE EVIDENCE, WILL NOT BELIEVE – DON’T WANT TO BELIEVE – THAT

SUCH ATROCITIES HAPPENED IN AMERICA NOT SO VERY LONG AGO. THESE PHOTOGRAPHS BEAR
WITNESS….”

-

CONGRESSMAN JOHN LEWIS

“I FELT THAT ONE HAD BETTER DIE FIGHTING INJUSTICE THAN TO DIE LIKE A DOG OR A RAT IN A TRAP.
-IDA B. WELLS-BARNETT
“LET’S WORK TOGETHER TO RESCUE OURSELVES AND OUR CHILDREN FROM THE FATE OF BECOMING
BYSTANDERS IN A WORLD WITHOUT SANCTUARY.”
- THEE SMITH
“SO HERE WE ARE. WE ALL INHERIT A PAINFUL HISTORY AND LEGACY NOT OF OUR MAKING. AND WE

CHAFE AGAINST THEM IN WAYS THAT PUT US AT ODDS WITH EACH OTHER…. IT CAN SEEM LIKE WE ARE
SO FAR FROM MAKING THINGS RIGHT. BUT IN MY HEART I HAVE A STRANGE FEELING, AS IF WE’RE
ALREADY HERE, RIGHT HERE, JUST WAITING FOR EACH OTHER.”

- KATRINA BROWNE

“It may be true that the law cannot make a man love me, but it can keep him
from lynching me, and I think that's pretty important.”
-Martin Luther King, Jr.
“I AM READY TO ACT, IF I CAN FIND BRAVE MEN TO HELP ME.”

-CARTER G. WOODSON

“I rise today to offer a formal and heartfelt apology to all the victims of lynching
in our history, and for the failure of the United States Senate to take action when
action was most needed.”
-George Allen
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Glossary
Accusation–the act of attributing blame or guilt.
Congressman L.C. Dyer-(1871-1957)- Proposed the Dyer Anti-Lynching Bill, which
was an attempt to reduce or end lynchings completely.
Joseph Gavagan-(1892-1968)- introduced Federal Anti-Lynching legislation-all
attempts failed at Senate.
Due Process of Law-the administration of justice according to established rules
and principles; based on the principle that a person cannot be deprived of life
or liberty or property without appropriate legal procedures and safeguards
Eleanor Roosevelt-(1884-1962) corresponded with Walter White in lobbying AntiLynching legislation. She repeatedly urged her husband (FDR) to perpetuate
Anti-Lynching legislation, but he was fearful of losing Southern Senator’s interests.
Emmett Till-The murder of Emmett Till helped spark the civil rights movement. It
demonstrated the brutality of southern violence towards African-Americans,
and created outrage across the nation. Emmett's mother, Mamie, insisted at his
funeral that he be given an open-casket, so others could see what they had
done to her boy.
Execution-putting a condemned person to death.
Flossie Bailey-In the 1930s, she mobilized the NAACP both locally and nationally
to attract national attention to a lynching in Marion, Indiana and to find a way
to get Grant County Sheriff Jake Campbell removed from public office for
allowing the lynchings.
Fredrick Douglas-(1818-1895) spoke out openly against lynching. He advocated
and motivated the importance of African-American press as a means to speak
out against lynching and racial violence.
Humanized- to give human character or expression
Ida B. Wells-(1862-1931) was one of the more notable African-Americans at the
forefront of the Anti-Lynching Movement. She is noted for emulating and starting
the Movement by writing articles pertaining to the atrocities and racial
mythologizes surrounding lynching through an African-American newspaper
and the books, Southern Horrors and Red Record.
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Jessie Daniel Ames was a Texas suffragist and civil-rights activist who fought
against lynching in the South.
Jim Crow Laws First enacted in the 1880s by lawmakers who were bitter about
their loss to the North and the end of slavery, the statutes separated the races in
all walks of life. The resulting legislative barrier to equal rights created a system
that favored whites and repressed blacks, an institutionalized form of inequality
that grew in subsequent decades with help from the U.S. Supreme Court.
John Mitchell Jr.-(1863-1929) an African-American who became a columnist for
Fortune’s newspaper, then later became editor for the Richmond Planet.
Justice-the quality of being just; the administering of deserved punishment or
reward.
Justification-reasonable grounds for complaint, defense, or action
KKK (Knights of the Kerosene Kan)-a sarcastic mockery of the Ku Klux Klan
KKK (Ku Klux Klan) A secret terrorist organization, the Ku Klux Klan led
underground resistance against the civil rights and political power of newly
freed slaves during the Reconstruction period after the American Civil War. The
Klan's goal was to reestablish the dominance of the prewar plantation
aristocracy. It was revived in an altered form in the 20th century.
Lynch Law, the practice of punishing people by hanging without due process of
law
Lynching-To punish (a person) without legal process or authority, especially by
hanging, for a perceived offense
Mary Church Terrell-(1863-1954) a prominent African-American activist who
acknowledged the lynching problem and racial violence. She also wrote
articles publicizing individual lynchings.
Mob violence-A disturbance of the peace by several persons, assembled and
acting with a common intent in executing a lawful or unlawful enterprise in a
violent and turbulent manner.
Mobs-A large disorderly crowd
Monroe Trotter-(1872-1934) Harvard educated journalist and civil rights activist.
First person to speak out against Booker T. Washington’s ideology of “getting
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along with their white suppressors”. Founded the weekly newspaper on race
relations, The Guardian.
Murder-The unlawful killing of another human being without justification or
excuse.
NAACP, Founded in 1909, the organization formerly known as the National
Association for the Advancement of Colored People and now called simply
NAACP is the oldest and largest civil rights organization in the United States.
Headquartered in Baltimore, Maryland, with a staff of more than 220 persons,
the interracial NAACP works for the elimination of racial discrimination through
lobbying, legal action, and education.
Noose-one end of a rope tied to form a circle which can be tightened round
something such as a person's neck to hang
Post-Reconstruction- the era following Reconstruction (1863-1877)
Prejudice-An adverse judgment or opinion formed beforehand or without
knowledge or examination of the facts.
Protection-the act of protecting or the state of being protected; preservation
from injury or harm.
Racial Violence-to inflict harm upon; damage or violate based upon race.
Racism-a belief or doctrine that inherent differences among the various human
races determine cultural or individual achievement, usually involving the idea
that one's own race is superior and has the right to rule others.
Senator Edward Costigan-(1874-1939) like Dyer and Gavavgan, he also
introduced Federal Anti-Lynching legislation with no avail.
Senator Robert Wagner-(1877-1953) like Dyer and Gavavgan, he also introduced
Federal Anti-Lynching legislation with no avail.
Slaying-To kill violently.
Suspicion-the imagination or apprehension of the existence of something (esp.
something wrong or hurtful) without proof, or upon very slight evidence, or upon
no evidence.
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T. Thomas Fortune-(1856-1928) one of the first African-American individuals to
speak out against lynching and racial violence at the end of the 19th century.
He founded the New York Globe. He was an adamant supporter of the
Constitutionalism.
Vigilantism-the actions of a vigilance committee in trying to enforce the laws
W.E.B. Dubois-(1868-1963) one of the founding members of the NAACP.
Walter White-(1893-1955) led the fight on Anti-Lynching legislation. He was
executive secretary for the NAACP. He also wrote a book on the study of
lynching called, Rope and Faggot: A Biography of Judge Lunch.
White Caps-people primarily in southern Indiana who lynched criminals or
suspected criminals, from the era following the Civil War to the end of the 19th
century.
White Supremacy-the belief that white people are superior to people of other
racial backgrounds.
William Lynch- (1742-1820) a captain from Pittsylvania County, Virginia who in
1780 drafted the “Lynch Law” constitution for the purpose of suppressing a
trained band of horse thieves and counterfeiters whose concocted schemes
had bidden defiance to the ordinary laws of the land, and whose success
encouraged and emboldened them in their outrages upon the community.
'Lynch Law' has ever since been the name given to the summary infliction of
punishment by private and unauthorized citizens."
Without Sanctuary- being without a safe haven.
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Time Line-Ohio’s race history
Foreword: Racism is a very real part of Ohio, and America’s, history. Despite
being admitted to the Union as a free state, Ohio did not escape writing
racism into its laws, codes, and social practices. This timeline is an
abbreviated version of Ohio’s history with a focus on race-related laws and
events from the time of statehood to Cincinnati’s 2001 race riots. While the
timeline ends in 2001, racism and tensions between races and ethnicities
continue to be local, national, and global issues.
-

-

-

-

-

1803: On February 29, 1803, the Union admitted Ohio as the 17th state,
establishing itself as a free state based on “choice and affection rather
than command and force” (Cayton, 5).
1803: In 1803, Ohio’s General Assembly created the Black Laws, which
controlled African American’s rights and citizenship within Ohio. Making
life in Ohio more than difficult, the Black Laws demanded all African
Americans register and post a $500 bond within 20 days of settling in Ohio,
excluded them from jury duty and the militia, and denied them access to
public education (Henry Louis Taylor, xiii and Nikki Taylor, 285).
1804: Ohio legislation upheld the Black Laws in 1804 and again in 1807.
1829: In an effort to diminish the growing African American population in
Cincinnati, an angry white mob attacked free blacks over five successive
nights in August, 1829. Following the week long violent episodes, between
1,000 and 1,500 African Americans immediately left to resettle outside of
Cincinnati. Still hundreds more African Americans participated in a
planned mass exodus, leaving Cincinnati and resettling in Wilberforce,
Canada (Nikki Taylor, 292).
1834: Oberlin College began accepting women and African Americans
as the first college to do so in Ohio and the United States (“Oberlin
College” Ohio History Central).
1836: Achilles Pugh owned and operated a printing company in
Cincinnati, which began publishing the abolitionist newspaper The
Philanthropist in April, 1836. A white mob attacked Pugh’s printing
company and destroyed his printing press on July 12, 1836. This abolitionist
publication infuriated white Cincinnatians, who feared African Americans
may gain too much power and self-righteousness by reading The
Philanthropist (“Achilles Pugh”, Ohio History Central).

Page 9

-

-

-

-

-

-

-

1841: In an important legal case, a Cincinnati judge ruled in favor of
defendant Mary Towns, charged as a fugitive slave ten years after she
escaped Kentucky enslavement. Following the case’s ruling, Kentucky
threatened to sever all economic ties with Cincinnati because of the city’s
liberal-leaning politics regarding African Americans. The ruling also
directly contributed to Cincinnati’s inflamed racial tensions, which
exploded in the 1841 fall race riots (Henry Louis Taylor, 42-43).
1841: On Friday, September 3, 1841, a white mob angrily attacked African
American bodies, homes, and businesses in Cincinnati. In light of the
recent fugitive slave ruling and the city’s increasing black population, the
mob demanded enforcement of the Black Laws, the return all fugitive
slaves, repudiation of abolitionist doctrines and activities, the complete
disarmament of blacks, and the arrest of black law breakers (Henry Louis
Taylor, 47).
1846: A large group of African Americans migrated from the South to
Mercer County, Ohio. White residents of Mercer County violently forced
the African Americans to leave the area and resettle in Shelby County,
Ohio. Shelby County locals met the migrating group of African Americans
with the same hostility and forced them on to Piqua, Ohio (Cayton, 38).
1868: Ohio’s state government revoked its approval of the U.S.
Constitution’s 14th Amendment, which requires states to provide equal
protection under the law to all citizens; Ohio did not reauthorize this
Amendment until 2003! (“African Americans” Ohio History Central)
1870: Black men in Ohio won the right to vote (Henry Louis Taylor, xv).
1887: Ohio legally repealed the Black Laws established in 1803 (Nikki
Taylor).
1887: Ohio Public Schools became legally desegregated. Regardless of
this formal prohibition, segregated public schools remained, especially in
southern Ohio, due to gerrymandering – the division of neighborhoods
based on racial lines (Giffin, 40).
1893: In Springfield, Ohio, on January 7, 1893, hostile tensions between
white and black residents exploded in a race war after Grant Jackson, a
black man, and Bessie Hinkle, a young white woman, were accused of
interracial relations (Cleveland Gazette, 1/7/1893).
1894: African American Ohio politician Harry C. Smith introduced the Ohio
Civil Rights Law of 1894, which legally banned discrimination in public
space and private businesses. Despite the law’s passing in 1894, it
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remained largely un-enforced until the late 1950’s (“Ohio Civil Rights Law
of 1894”, Ohio History Central).
-

-

-

-

-

-

1914: The racial tensions resulting from the influx of African Americans into
Ohio played out in housing availability, or lack there of, for new black
settlers (Giffin, 33). Legal clauses and agreements were written into
housing codes in order to keep blacks, Jews, and other non-Anglo Saxons
out of certain neighborhoods. In Cleveland in 1914, “‘a noticeable
tendency toward inserting clauses in real estate deeds restricting the
transfer of property to colored people, Jews, and foreigners generally’”
(Giffin, 37).
1915-1920 and the Great Migration: During the Great Migration, Ohio
became a settling point for thousands of southern black people migrating
north to fill industrial jobs offered by increased production for World War I
(Giffin, 9). Prejudice, discrimination, and racial tensions throughout Ohio
rose parallel to the increased African American population; “‘Always a
large increase in numbers of colored people has been followed by a
large increase in prejudice’” – Wendell P. Dabney, ed. of Cincinnati’s
Union newspaper (Giffin, 44).
1916: The massive numbers of African Americans pouring into Ohio helped
to create a new space for them in Ohio and national politics as
committees and advisory boards were created. For example, in August,
1916, Ohio established its Ohio Negro Workers’ Advisory Committee (Giffin,
13).
1916: The white students of Walnut Hills High School in Cincinnati, Ohio,
threatened to go on strike if the High School continued to admit black
students. Regardless of the white student body’s dislike, Walnut Hills
continued to admit African American students (Giffin, 42).
1916: In Lima, Ohio, officials arrested and charged African American
Charles Daniels with the harassment of a white woman. This incident
caused such heightened race relations that employers removed 150
African American laborers from Lima, replacing them with white workers
(Giffin, 46-47). In Cleveland in 1917 and Columbus in 1919, racial tensions
arose in similar ways to the Lima, Ohio, confrontation (Giffin, 47).
1917: A black man in Toledo sought residence in the city’s Bulgarian
district which ended in violent threats; violent episodes similar to this
example increased in frequency at the beginning of the Great Migration
and onwards. Racial tensions between blacks, Anglo-Saxons, and other
immigrants increased dramatically during the Great Migration. With more
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and more blacks coming to Ohio and needing housing, racial mixing
increased, which inflamed tensions between blacks and surrounding
neighbors (Giffin, 38).
-

-

-

-

-

-

1921: In Dayton and Cleveland, Ohio, a local Ku Klux Klan chapter formed
(Cleveland Gazette).
1948: On September 24, 1948, Cincinnati established the Cincinnati Urban
League (CUL), a group dedicated to advancing African American’s
opportunities for employment and otherwise (Henry Louis Taylor, 281).
1952: The CUL began a battle to desegregate famous amusement park,
pool, and facilities of Coney Island (Henry Louis Taylor, 288).
1959: Ohio legislature passed the Ohio Civil Rights Act of 1959. Paralleling
the national Civil Rights Movement, the Act legally prevented
discrimination in employment solely based on race, color, religious beliefs,
or ethnicity and guaranteed access for all citizens to public areas and
facilities and private businesses. To enforce this new anti-discrimination
law, legislatures created the Ohio Civil Rights Commission (“African
Americans” and “Ohio Civil Rights Commission”, Ohio History Central).
1961: In May, 1961, after almost a decade of struggle, Coney Island
became entirely desegregated due to the hard work by the CUL in
conjunction with the NAACP and CORE (Henry Louis Taylor, 288-89).
1966: On September 1, 1966, in Dayton, Ohio, a group of white men fatally
shot African American Lester Mitchell as he swept his home’s sidewalk.
After Mitchell’s murder, Dayton’s mounting racial tensions due to poor
housing and high African American unemployment erupted in a 24-hour
riot (Encyclopedia of American Race Riots, “Dayton (Ohio) Riot of 1966”,
Stolz).
1966: In June, 1966, Cleveland, Ohio, witnessed the violent Hough Riots,
which raged for several days and ended with four dead African
Americans and many destroyed homes and businesses in the Hough
neighborhood. Lack of opportunity, unacceptable housing and other
racial and social issues were amongst the riot’s contributing factors
(“Cleveland Civil Disorders (1966-68), Ohio History Central).
1967: On June 12, 1967, Cincinnati race riots erupted in predominantly
African American neighborhoods due to racial segregation, poor living
conditions, police brutality, and racial profiling. The riots killed one African
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American and resulted in 404 arrests (World Socialist Web Site “The
Cincinnati riots and the class divide in America,” 24 May 2001).
-

-

-

-

-

-

1968: On July 23, 1968, the “Glenville Shootout” began in Cleveland, Ohio,
as police and African American men shot at one another in Cleveland’s
Glenville neighborhood. The Shootout killed four African Americans and
three white police officers and spun into a violent two-day race riot
(“Cleveland Civil Disorders (1966-1968), Ohio History Central).
1973: African American mother of a Cleveland public school student sued
the Cleveland Board of Education as an attempt to desegregate
Cleveland public schools. On August 31, 1973, Judge Frank J. Battisti ruled
in favor of the prosecutor that Cleveland schools were indeed
segregated in the case Reed v Rhodes. Cleveland public schools
needed to take direct action to desegregate schools including busing,
integrated classrooms, and integrated extra-curricular activities (“United
Freedom Movement”, Ohio History Central).
1977: On March 8, 1977, the court case Penick v. Columbus Board of
Education declared that Columbus Public Schools were racially
segregated. The court’s ruling legally required Columbus Public Schools to
desegregate using busing and other programs, similar to the Cleveland
Public Schools in 1973 (“Penick vs. Columbus Board of Education”, Ohio
History Central).
2001: On March 14, 2001, black citizens of Cincinnati in conjunction with
the American Civil Liberties Union sued the city of Cincinnati and
demanded the federal government take action to end three decades of
racial discrimination (Cincy Enquirer “Racial Tensions in Cincinnati”).
2001: On April 7, 2001, Cincinnati police officer Stephen Roach fatally shot
African American Timothy Thomas; his death marked the 15th African
American death at the hands of Cincinnati police since 1995 (Cincy
Enquirer “Racial Tensions in Cincinnati”).
2001: On April 9, 2001, racial tensions between the Cincinnati African
American community and Cincinnati police exploded in a race riot filled
with violence, property destruction, and looting; the riots raged for three
days until Cincinnati’s mayor regained control on April 12 (Cincy Enquirer
“Racial Tensions in Cincinnati”).
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National Council for the Social Studies Curriculum Standards
I. Culture
Social studies programs should include experiences that provide for the study
of culture and cultural diversity, so that the learner can:
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a) Analyze and explain the ways groups, societies, and cultures address
human needs and concerns;
b) Demonstrate the value of cultural diversity, as well as cohesion, within and
across groups;
c) Interpret patterns of behavior reflecting values and attitudes that
contribute or pose obstacles to cross-cultural understanding;
d) Construct reasoned judgments about specific cultural responses to
persistent human issues;
e) Explain and apply ideas, theories, and modes of inquiry drawn from
anthropology and sociology in the examination of persistent issues and
social problems.
II. Time, Continuity, & Change
Social studies programs should include experiences that provide for the study
of the ways human beings view themselves in and over time, so that the
learner can:
a) Apply key concepts such as time, chronology, causality, change, conflict,
and complexity to explain, analyze, and show connections among
patterns of historical change and continuity;
b) Identify and describe significant historical periods and patters of change
within and across cultures, such as the development of ancient cultures
and civilizations, the rise of nation-states, and social, economic, and
political revolutions;
c) Systematically employ processes of critical historical inquiry to reconstruct
and reinterpret the past, such as using a variety of sources and checking
their credibility validating and weighing evidence for claims, and
searching for causality;
d) Investigate, interpret and analyze multiple historical contemporary
viewpoints within and across cultures related to important events,
recurring dilemmas, and persistent issues, while employing empathy,
skepticism, and critical judgment;
e) Apply ideas, theories, and modes of historical inquiry to analyze historical
and contemporary developments, and to inform and evaluate actions
concerning public policy issues.
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III. People, Places & Environments
Social studies programs should include experiences that provide for the study
of people, places, and environments so that the learner can:
a) Describe and compare how people create places that reflect culture,
human needs, government policy, and current values and ideals as they
design and build specialized buildings, neighborhoods, shopping centers,
urban centers, industrial parks, and the like;
b) Describe and asses ways that historical events have been influenced by,
and have influenced, physical and human geographic factors in local,
regional, national, and global settings.
IV. Individual Development & Identity
Social studies programs should include experiences that provide for the study
of individual development and identity so that the learner can:
a) Articulate personal connections to time, place, and social/cultural
systems;
b) Examine the interactions of ethnic, national, or cultural influence in
specific situations or events;
c) Analyze the role of perceptions, attitudes, values, and beliefs in the
development of personal identity;
d) Compare and evaluate the impact of stereotyping, conformity, acts of
altruism, and other behaviors on individuals and groups.
V. Individuals, Groups, & Institutions
Social studies programs should include experiences that provide for the study
of interactions among individuals, groups, and institutions, so that the learner
can:
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a) Apply concepts such as role, status, and social class in describing the
connections and interactions of individuals, groups, and institutions in
society;
b) Analyze group and institutional influences on people, events, and
elements of culture in both historical and contemporary settings;
c) Evaluate the role of institutions in furthering both continuity and change.
VI. Power, Authority & Governance
Social studies programs should include experiences that provide for the study
of how people create and change structures of power, authority, and
governance, so that the learner can:
a) Examine persistent issues involving the rights, roles, and status of the
individual in relation to the general welfare;
b) Explain and apply ideas, theories, and modes of inquiry drawn from the
political science to the examination of persistent issues and social
problems.
IX. Global Connections
Social studies programs should include experiences that provide for the study
of global connections and interdependence, so that the learner can:
a) Explain how language, art, music, belief systems, and other cultural
elements can facilitate global understanding or cause
misunderstanding;
b) Explain conditions and motivations that contribute to conflict,
cooperation, and interdependence among groups, societies, and
nations.
X. Civic Ideals & Practices
Social studies programs should include experiences that provide for the study
of the ideals, principles, and practices of citizenship in a democratic republic,
so that the learner can:
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a) Explain the origins and interpret the continuing influence of key ideals of
the democratic republican form of government, such as individual human
dignity, liberty, justice, equality, and the rule of law;
b) Identify, analyze, interpret, and evaluate sources and examples of
citizens’ rights and responsibilities;
c) Evaluate the effectiveness of public opinion in influencing and shaping
public policy development and decision-making.
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Pre/Post Post Visit Lessons and Activities
Lesson title: Immigration Issues
Grade level: 9th -12th grades
Class time: varies
Content standards: See National Council for the Social Studies Standards
(attached)
Objectives/Rationale:
To make students aware of the immigration issues in their community and
generate knowledge about the demographic makeup of their community.
Lesson description:
This research project is designed to allow students to discover the immigrant
population in their community and to understand the issues that face those
populations. Using the internet and Census records (which can be found online)
determine the immigrant populations living in your community. Research
immigration laws in the United States, as well as requirements for citizenship,
obtaining a driver's license and Social Security number. Using local news media,
websites, news stories about local immigration issues, cases, and problems;
record those that best give a window into the state of immigration in your
community. Document this information in a research project or paper. Include a
section on what you think could be done to improve immigration issues in your
community.
Materials:
Computer with internet access, newspaper articles, census records
Assessment:
Use standard scoring guide for project or paper.
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Lesson title: In the News (Jeopardy Game)
Grade level: 9th -12th grades
Class time: Varies
Content standards: See National Council for the Social Studies Standards
(attached)
Objectives/Rationale:
To engage students in reviewing knowledge about contemporary freedom
issues.
Lesson description:
For this activity, a Jeopardy-type game will be created, with 6 categories and 5
questions per category. Suggested categories can be immigration issues,
affirmative action, contemporary slavery, lynching, etc. Questions can be
created by the teacher or taken from articles studied in class. A points value
should be given for every question either increasing from 100 to 500 or 1 to 5.
Students should be divided into 3 teams. The teams will take turns selecting
questions and teams may answer only by raising their hand. First team to raise
their hand is called upon to answer. If they get the question right, they achieve
those points and select again. If they answer the question wrong, the other
teams have a chance to answer correctly. The correct respondent's team gets
the points and selects the next question. The team with the highest points at the
end wins the game.
Materials:
Jeopardy template instructions
Assessment:
Assess student’s ability to answer questions correctly.

Page 20

Lesson title: Myths and Facts
Grade level: 9th -12th grades
Class time: Varies
Content standards: See National Council for the Social Studies Standards
(attached)
Objectives/Rationale:
To help students understand the difference between common myths associated
with lynchings, hate crimes, or discriminations.
Lesson description:
These Myths and Facts can be used with graphic organizers, research projects,
or journaling activities. Research projects might include how a particular myth
came to be or using these myths and facts as a starting point for investigation
into the myths and facts surrounding a particular issue today. Myths and facts
listing can also be used as responses to journal activities.
Materials:
Graphic organizer, myths and facts listing
Assessment:
Assess student’s discussions and responses to myths and facts.
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Myths and Facts
Myth: Only African-Americans were lynched.
Fact: Of the nearly 5,000 lynchings recorded from 1882 to 1968, the Tuskegee
Institute counts 3,437 lynchings of African-Americans. The other 1,293 people
included whites, Hispanics, Native American, Chinese, and Jewish people.

Myth: The Ku Klux Klan was the perpetrators of all the lynchings.
Fact: The Ku Klux Klan in fact played a very small part in the lynching
phenomenon. During the period between 1882 and 1968, the KKK was only
involved with lynchings during the period of 1868 to 1871. The large majority of
the lynchings were carried out by everyday, ordinary people, citizens of towns
and villages throughout the country.

Myth: Lynchings only took place in the South in the United States.
Fact: While most people believe that lynchings took place in Southern states,
lynchings actually took place in 41 states in the US. However, the states that had
the highest numbers of lynchings were Georgia, Mississippi, Louisiana, and
Texas, all Southern states. But there were also lynchings recorded in Northern
states, such as Ohio, Indiana, Minnesota, and Oregon.

Myth: People were lynched because they committed an illegal crime.
Fact: The people who were lynched were often not convicted of any crime;
instead, they were victims of people's whim. Many of the reasons given for
lynching a person were things like refusing to cross the street, insulting a white
person, or attempting to rape someone. It is important to remember that these
victims were never taken to court, never seen before a judge. The people who
killed them took the law into their own hands and lynched them for whatever
reason they believed. Though most lynchings were performed because of a
supposed murder, lynching victims are considered innocent of any crimes, as
they never participated in the judicial process.
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Myth: All lynching victims were men.
Fact: Many lynching victims were men, but they were not the only people
lynched. There are many recorded cases of women being lynched, including a
very famous case of Laura Nelson, who was lynched in 1911 and hung from the
truss of a bridge. The number of women lynched during the time of the 1880s
through the 1960s is over 70 women.

Myth: Lynchings no longer occur in the United States.
Fact: The Tuskegee Institute considers the lynching era to be from 1882 to 1968,
when the lynching of Emmitt Till took place. However, there are some examples
of crimes committed today which appear to be racially motivated, as well as
other hate crimes. For example, in 1998 a man named James Byrd, Jr. in Jasper,
Texas was beaten, chained to the back of a truck and dragged 3 miles behind
the car until he died. It was confirmed that this murder was racially motivated
and it is considered by some to be a modern-day lynching. Hate crimes take
place throughout history, and hate cannot be confined to any one place or
time.
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Lesson title: Stereotyping
Grade level: 9th -12th grades
Class time: 50 minutes
Content standards: See National Council for the Social Studies Standards
(attached)
Objectives/Rationale:
To encourage discussion about stereotyping and its repercussions while allowing
students to acknowledge their hidden inner biases.
Lesson description:
As a class, define stereotype without giving any examples. (Ex. A stereotype is
something that someone believes about another person based on an
assumption they have made about that person. Instead of saying: A stereotype
is that all white people can't dance.) After determining your definition, place on
each wall of the room a piece of paper with a persona on it, for example,
"African-American woman with a GED who works in a factory" or "gay man who
lives with his partner in a small town in Tennessee". After the four personas are
up, have students go and stand under the persona they would LEAST like to be.
When all students have selected a persona, open the room up for discussion as
to why they would least like to be that particular persona. It is important at this
point to ask leading questions that provoke deeper thinking, such as "what
would happen to you if you woke up in the morning that this is who you were?"
or "would you be friends with this person and why?" After this discussion is
finished, direct students to stand under the persona they would MOST like to be.
When all students have selected a persona, open the room up for discussion as
to why they would most like to be that particular persona. Again, ask leading
questions, such as "was it difficult for you to make a choice?" or "would you be
friends with this person?" Throughout the activity, make sure students are
discussing exactly how they feel and exactly why they feel the way they do. If
you feel students are in a 'safe' place, prod them with questions such as "do you
find yourself judging your friends' choices?" or "how do you think others feel
about your new persona". These questions are important as they start to get at
the root of stereotypes. After this discussion has been had, sit down and have a
general conversation about whether or not students noticed stereotyping going
on throughout the activity, among themselves or others. Have students talk
about real-world stereotypes they are familiar with. Ask what they feel they can
do in the future to prevent themselves from stereotyping or preventing the
stereotyping by or of others.
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Materials:
Persona descriptions
Assessment:
Assess student’s ability to discuss stereotypes.
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Lesson title: Women’s approach to Lynching
Grade level: 9th -12th grades
Class time: varies
Content standards: See National Council for the Social Studies Standards
(attached)
Objectives/Rationale:
To explore the gendered arguments against lynching; to think about how black
activists encouraged white women to join them in their fight against lynching; to
view the campaign against lynching over time.
Lesson description:
Have students break into groups and write short speeches that either Ames or
Wells may have given to convince other women to join the fight against
lynching. Each group should have a different audience in mind. For example,
one group could write a speech by Wells to Northerners in 1892 to try to arouse
indignation over the violence in the South; another group could take Wells' point
of view and yet write the speech as though she was speaking to middle-class
African-Americans in the South about their attitudes about the "guilt" of those
lynched. One group could write a speech by Ames attempting to recruit
members to the ASWPL; another could write a speech to a southern white
protestant group with the aim of collecting signatures against lynching. Have
the groups exchange their speeches, offer comments to one another, and then
read their speeches aloud to the entire class.
Materials:
Southern Horrors: Lynch Law in All its Phases, Ida B. Wells
Southern Women and Lynching, Jessie Daniel Ames
(Ames, Jessie Daniel. "Southern Women and Lynching." Women and Social
Movements in the United States, 1775–2000. Available from
http://womhist.binghamton.edu.)
Assessment:
Assess student’s ability to accurately persuade their audience to join in a
crusade against lynching using accurate details and examples.
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Lesson title: Women’s approach to Lynching
Grade level: 9th -12th grades
Class time: varies
Content standards: See National Council for the Social Studies Standards
(attached)
Objectives/Rationale:
To compare and contrast black and white women's approaches to ending
lynching; to explore the gendered arguments against lynching; to think about
how black activists encouraged white women to join them in their fight against
lynching; to view the campaign against lynching over time.
Lesson description:
1. Have students read Ida B. Wells, Southern Horrors: Lynch Law in All its
Phases, 1892. Why was Wells exiled from the South? How does she argue
against the assertion of Southern whites that victims of lynching were
rapists? What does she argue is the real reason behind lynching?
2. Next read Jessie Daniel Ames, "Southern Women and Lynching," October
1936. What was the goal of the Association of Southern Women for the
Prevention of Lynching (ASWPL)? How did members use their position as
white women in Southern society to move toward this goal? What
measures did the women take to try to prevent lynchings?
3. Compare and contrast the two documents: What was different about the
viewpoints of Wells and Ames toward lynching? What accounts for these
differences? In what ways did gender shape their arguments against
lynching? Can you see differences because of change over the fortyyear period?
Materials:
Southern Horrors: Lynch Law in All its Phases, Ida B. Wells
Southern Women and Lynching, Jessie Daniel Ames
Assessment:
Assess student’s ability to accurately compare and contrast the two documents
with details and examples.
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Lesson title: Songs of the past and present
Grade level: 9th -12th grades
Class time: varies
Content standards: See National Council for the Social Studies Standards
(attached)
Objectives/Rationale: Students will enhance their understanding of how songs
depicted the horrors of lynching during a time in our history. Students will
research contemporary songs that focus on humanitarianism in today’s culture.
Students will write lyrics to some injustice seen today.
Lesson description:
1. Have students read the lyrics Strange Fruit sung by Billie Holiday and
compare
contemporary song by Michael Jackson,
They don’t really care about us.
2. Divide students into small groups and assign different types of music, jazz,
rap, rhythm & blues, etc.
3. Have student’s research contemporary lyrics that speak on injustice in the
world today.
4. Have student’s write their own lyric to injustice that they see or feel
today.
Materials:
Lyrics to Strange Fruit by Billie Holiday (attached)
Lyrics to They don’t really care about us by Michael Jackson (attached)
Music by both artists
Assessment:
Assess student’s ability to create songs and lyrics to some injustice seen today.
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Essay Questions
Without Sanctuary Exhibition
1. On June 13, 2005, the U.S. Senate passed a resolution apologizing for its
failure to adopt federal anti-lynching legislation; such legislation was first
proposed 109 years ago at a time when lynchings were frequent events.
There were several hundred anti-lynching laws filed in Congress in the first
half of the 20th century. In a five-paragraph essay, discuss three reasons
anti-lynching legislation may have failed during the 1900s.
2. There were approximately 5,000 recorded lynchings between 1882 and
1951. There were certainly many undocumented lynchings before, during,
and after that period. Most of the recorded lynchings took place prior to
1930. The majority of these lynchings took place in the South, although
lynchings were not unknown to have occurred in the North, Midwest, and
the West. The majority of the lynchings recorded were of African
American individuals. In a five-paragraph essay, discuss three reasons why
lynching became an acceptable occurrence during this time period.
3. Most lynch mobs took place in small, rural towns where there was
widespread poverty and illiteracy. Many of the participants in lynch mobs
were common laborers, sharecroppers, and tenant farmers. Their position
in society was very similar to the positions of African Americans during that
time period. In a five-paragraph essay, explain why stereotypical mob
participants may have felt intimidated or angry at African Americans in
their communities – or even those African Americans who were passing
through their communities.
4. It is widely accepted in the discussion of race relations that overt bigotry,
hate crimes, and discrimination increased during economically hard
times. On the other hand, bigotry, hate crimes, and discrimination
declined as the economy improved. In a five-paragraph essay, discuss
three contemporary examples concerning these statements about race
relations.
5. In Lynch Law, written by James E. Cutler in 1905, Cutler states that the
lynching of African Americans, “can only be justified on no other ground
than that the law as formulated and administrated has proved
inadequate to deal with the situation – that there has been governmental
inefficiency….” In a five-paragraph essay, argue against this perspective.
Make sure to give at least three solid examples to support your standpoint.
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6. The African American community responded to white mob violence in
several ways. The expression of this resistance came through: retaliatory
violence, organized non-violent protest, and northward migration. In a
five-paragraph essay, persuade your reader that one of these choices
(violence, non-violence, or migration) is the best option. Make sure to give
at least three reasons why you believe your choice is the best.
7. Lynching events were often captured for all time by photographers. Often
these photographs were made into postcards and sold to the spectators.
During the 1880s through 1960s, many people tried to control African
Americans through the use of violence and other fear tactics. In a fiveparagraph essay, explain three ways in which sending a lynching
postcard in the mail could promote both violence and fear.
8. Lynchings have often been described as events. People gathered around
for pictures, had picnics, and traveled into small towns on specially run
trains for the lynching experience. In a five-paragraph essay, describe the
three main perspectives in such events (victims, perpetrators, and bystanders) and their relationships to each other.
9. A sanctuary is a place of refuge and protection. African Americans were
without sanctuary during the lynching era. The United States has changed
since the height of the lynching events. In a five-paragraph essay,
persuade your reader that either America is now a place of sanctuary for
all races or that America is not currently a place of sanctuary for all races.
10. Ida B. Wells once said, “The mob spirit has grown with the increasing
intelligence of the Afro-American”. In a five-paragraph essay, explain
what Wells meant and discuss whether or not this statement is still true
today.
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Journal Prompts
Without Sanctuary
1. Many of the postcards and pictures that were put into the Without
Sanctuary collection were found in people’s scrapbooks. What types of
things would you put in your personal scrapbook? How does it make you
feel that these lynching postcards and photographs were found in
scrapbooks?
2. Often, none of the perpetrators were convicted of lynching crimes. Even
though there were pictures with these individuals at the lynchings, they
were often not prosecuted. Should these people be found and
prosecuted today? Why or why not?
3. Edmund Burke once said, “The only thing necessary for the triumph of evil
is for good men to do nothing”. What do you think of the people who
watched lynchings happen? Were they actually participating in the
lynchings? What do you think they felt watching the lynchings happen? If
you asked them today, do you think that they would feel the same way
today?
4. Lynching may be defined as the punishment of a person, often by
hanging, without legal process or authority for a perceived offense. Think
of contemporary events that happen today. Is there any circumstance
when you believe vigilante justice (taking the law into your own hands) is
acceptable?
5. African Americans were not the only victims of lynchings; however; the
majority of the victims were African American. What are some similarities
across gender, race, age, and location that might make a person
vulnerable to become a victim of lynching?
6. Many times, victims were taken from their jail cells without major resistance
from law enforcement officials. What reasons might there be for a sheriff
or deputy to resist vigilante justice (taking the law into your own hands)?
7. Lynching is not specific to a certain time period or even a certain country.
Lynchings (by whatever name) have happened since the beginning of
time and all across the world. How does that make you feel? What do you
think that says about human nature?
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8. What do you believe is the link between education and violence? Please
think of historic examples as well as contemporary examples. Now, add
race – what do you believe is the link between race, education, and
violence?
9. What do you think is the difference between a lynching and a hate
crime? In your mind, is a lynching always a hate crime? Can you have
aspects of lynchings within a hate crime without a lynching actually
taking place?
10. Some people have voiced the opinion that the lynching era is
synonymous to an American holocaust. Based on the definitions of
holocaust and genocide, do you agree or disagree? Why?
11. What are some legacies left by the lynching era? What events do you see
around you today that have links to the attitudes and actions of the past?
12. Is it impossible to eliminate hate crimes from the world? What would it take
to do so? What is your idea of a utopian world?
13. There has always been a debate about children – whether they are more
influenced by nature (instinct) or nurture (upbringing). Think of one
particular lynching event that you have discussed in class. Think of the
actions of the perpetrators, victims, bystanders, and (perhaps) resisters. For
at least one of these groups discuss whether you think they were most
influenced by nature or nurture during that event.
14. If you came upon a lynch mob tonight, what do you think that you would
do? Why? Would that change if you had come upon a lynch mob in
1892?
15. Gloria Borger once said, “For most folks, no news is good news; for the
press, good news is not news”. What influence do you think the media
had on the rise and fall of lynching?
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Web Quest

The Death of Emmett Till
(Davidson class project)

The Task:
The time is today. The United States Congress has determined that the murder of
Emmett Till qualifies as a hate crime and has chosen to form a commission with
the stated goal of bringing justice to his memory. However, before the
commission begins the process of determining the innocence or guilt of the
conspirators, extensive background information must be gathered. That will be
your job.
STEP ONE (BACKGROUND):
Complete the Emmett Till Events handout. This will help you understand the
crime that was committed against Emmett Till in Mississippi.
STEP TWO (STATISTICIAN):
Using the web sites (listed below in resources section) Lynching in the U.S. from
1882 to 1868 and The Lynching of
Women, complete one of the following:
a) Using either a spreadsheet program or preparing by hand, create a pie
chart from the graph entitled The Causes of Lynching Between 1882 and
1968. What was the most surprising statistic to you? Why?
b) Create a chart comparing the numbers of whites lynched between
1890 and 1935 vs. blacks during the same period of time. What is your
theory, based on what was happening in the country at that time, on why
the numbers appear as they do?
c) Create a bar graph comparing the number of lynchings in the state of
Mississippi vs. the average number of all of the other states combined.
STEP THREE (PART OF CULTURE):
Using the web sites (listed below in resources section) about songs, poems,
political cartoons and
photography, select one of the following issues:
a) Of the two political cartoons presented here, one is an early (1912)
comment on lynching, while the second uses imagery of lynchings to
make a different point. Examine the imagery in the two cartoons and
explain why the two are related, or not. Be specific about all of the clues
provided by the respective cartoonists in presenting their points of view.
b) In the website The Press and the Lynchings of African Americans,
several arguments are made regarding the relationship between
lynchings and the way they have been reported in the press. Your job will
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be to comment on the various points made by the author and determine
whether you agree or disagree with his point of view.
c) Billie Holiday was a very famous jazz and blues singer who took great
risk in recording Strange Fruit. Examine the lyrics and explain why singing
this protest song presented such a problem for her career. What images
do you see in your mind when you read the lyrics? How do they make you
feel?
d) Bob Dylan's song about Emmett Till has been accused of being
factually incorrect. After reading about the Till case, can you find any
discrepancies? How important are these inaccuracies to the actual
purpose of the song? Why do you think someone would chose to write a
song about this case so many years after the crime?
e) Many educators and parents think that images as presented in the
American Lynching Photos web site should not be shown to children of
a certain age. Do you agree? How soon should young people be
exposed to these images? Defend your position fully, detailing as much
as you can, the political, social and historical reasons for your position.
STEP FOUR (EDITORIAL):
Write a newspaper editorial that examines one of the following.
a) James T. Byrd, Jr. suffered from what many viewed as a modern day
lynching. Examine the facts in the case of Mr. Byrd and explain how one
might come to the conclusion that he was, in fact, a lynching victim.
b) The web site on the lynching of homeless persons presents another view
of the lynching issue. Are these truly lynchings? Can you think of other
examples here and around the world that may qualify as lynchings?
c) Examine the cases of Mr. Byrd and those of the homeless lynchings as
described in the provided web sites. Can they be compared at all?
d) Can you imagine a lynching taking place in your community? Why or
why not?
Resources
Use these internet resources to complete your tasks.
• The murder of Emmett Till. Very comprehensive site EmmettTillMurder.com
created by Devery Anderson.
• What is the history of Jim Crow?
• A history of lynching in the U.S.
• Lynching statistics for 1882-1968.
• The lynching of women. Reports of incidents of the lynching of women
• The Duluth lynchings. Describes a notorious 1920 lynching of three black men
in Duluth, Minnesota
• Ida B. Wells anti-lynching pamphlet.
• Ida B. Wells biography. African-American journalist and leader in the antilynching movement.
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• Walter White biography. Served as the chief secretary of the National
Association for the Advancement of Colored People (NAACP) from 1929 to1955.
• The trial of Sheriff Joseph Shipp. Was charged, in the only criminal trial in
Supreme Court history, with playing a role in the lynching of Ed Johnson.
• Photos and postcards of American lynchings. Collection of photographs and
postcards of American lynchings
• The press and lynching of African Americans.
• Political Cartoon by Auth. Cartoon by Tony Auth drawing parallels between
capital punishment and lynching.
• "Songs of the Sunny South". Political Cartoon from 1912, artist unknown.
• History and Lyrics of "Strange Fruit". Written by Abel Meeropol, a Jewish
schoolteacher from New York and sung by Billie Holiday. This powerful "protest
song" helped raise awareness of the brutality of lynching.
• The Bitter River. SCROLL DOWN to bottom of page to view poem by Langston
Hughes.
• Lyrics of "The Death of Emmett Till" by Bob Dylan.
• The Brutal Murder of James Byrd, Jr. The story of James Byrd, Jr., killed by
having his body dragged from the back of a truck, June 7, 1998 in Jasper, Texas.
• An increase in the violent "lynching" of the homeless
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Unit title: “Strange Fruit”
Grade level: 9th -12th grades
Class time: varies
Content standards:
This lesson correlates to the National Standards for History, National Center for
History in the Schools located online at
http://www.sscnet.ucla.edu/nchs/standards/:
Explain the rising racial conflict in different areas including the rise of
lynching in the South.
• Analyze the arguments and methods by which various minority groups
sought to acquire equal rights and opportunities guaranteed in the
nation's charter documents.
• Analyze how radio, movies, newspapers, and popular magazines created
mass culture.
•

Objectives/Rationale: Students will learn about lynching and its relationship to
racism in American history. Students will learn about the many strategies that
were used to stem the tide of lynchings which engulfed the South, especially, in
the first half of the 20th century. Students will use primary source documents to
analyze the anti-lynching movement in America. Students will appreciate the
ways in which jazz contributed to the political awareness of the American
public.
Materials:
•
•

•
•
•

A copy of the PBS documentary JAZZ. This lesson primarily uses Episodes
One, Two, Five and Six of the series.
Documents in the Library of Congress and National Archives, available
online. Teachers can print the documents for students to use. Alternatively,
if students have direct access to computers they can view or print the
documents directly. (The URLs for all documents appear in the lesson.)
Materials for creating a classroom timeline, including index cards and
considerable wall space, or a computer program which generates
graphic organizers such as Hyperstudio or Inspiration.
Materials from the Constitutional Rights Foundation on lynching and hate
crimes provide useful background information for the teacher and/or
students.(Again, the URL for these materials appears in the lesson).
Fight Against Lynching Summary Sheet
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Procedure:
Activity 1: Music and Your Life
1. Ask students the following questions either in a discussion or on a
questionnaire.
o How many hours a week do you think you spend listening to music?
o How much time do you spend making music yourself?
o How much time do you spend hearing live music?
o Of the recorded music you listen to, what types of machines and
technology do you use to listen to it? How might this compare to
how your grandparents listened to music in their youth? (No
portable equipment, no CD's etc.) What inventions of the 20th
century most affected the listening public?
o If none of these technologies were available to you, how do you
think your life would be different?
o Who are the recording artists you like and listen to the most?
o Have any of these artists made you aware of a problem or issue in
our society? If so, what problems or issues has the music brought to
your attention? How does the song or music make you feel about
the issue? What role do the lyrics play? What role does the music
itself play?
o Can you think of a time in history when protest music was especially
important (e.g. the Vietnam War era)? What issues was the music
designed to address?
o Can you think a recording artist you know who has been
considered "daring" for bringing a social issue to public attention
via his or her music? What might still be a "taboo" issue today?
2. Elicit from students the names of several popular songs of the day. Ask for
a joyful song, an angry song, etc. Choose several of these and ask
students to bring in recordings to play in class. Preview the songs before
you play them several days into this lesson.
3. Now ask students what they know about the roots of all forms of popular
music they listen to today. When do they think rock and roll began?
Where did that music "come from"?
4. Next, show the segment on the origins of the blues from Episode One of
JAZZ. It begins approximately 22 minutes into the film with a picture of
boats on the water, and ends about 36 minutes into the film.
5. Ask students, What about the blues do you recognize in the music you
listen to today? What blues artists do you know of or listen to?
6. You may want to review the events that took place during and after
Reconstruction. Why did the removal of federal troops after the election
of 1877 make it easier for Southern states to deprive African-American
citizens of their rights? Why did this period see a rise in the Ku Klux Klan
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and the lynchings of African-Americans? What made freedmen,
although "free," want to sing the blues?
Activity 2: Lynch Law and African-Americans
1.Tell students that they are going to learn about lynching in relation to one
of the most famous recordings in jazz history, Billie Holiday's Strange Fruit
(1938).
2.Introduce Billie Holiday to the class by showing the section about her early
life in Episode Five, approximately 107 minutes into the film. (It begins with
a discussion of Duke Ellington and a film he made.)
3.Introduce lynching by showing a segment from Episode Two. It begins
approximately 31 minutes into the video with a scene of the KKK
marching, and ends four minutes later with a blackout, followed by
flappers dancing.
4.Ask students what they think "lynching" means.
5.Then ask students to look up the terms "lynch" and "lynch law" in the
dictionary. According to Webster's Collegiate Dictionary, "to lynch"
means to put to death (usually by hanging) by mob action without due
process of the law or legal sanction. The term was coined in the 1830s
after a vigilante, William Lynch. Explain to students that throughout
American history, many types of people have been lynched, from
outlaws in the American West to immigrants in American cities, but that
the vast majority of lynching victims have been African-American men.
6.In discussing "lynch law" introduce the following questions:
o What might motivate a mob to lynch someone?
o What is the relationship of lynching to scapegoating?
o Why do you think the lynching of African-American men began
primarily after the end of Reconstruction, when federal troops
were withdrawn from the South?
o What sections of the Constitution specifically guarantee that all
citizens are entitled to due process of law? (Refer specifically to
the Fourth, Fifth, Sixth and Fourteenth amendments.)
o When, if ever, might a lynching be justified?
An article and teaching activities about lynching and hate crimes can
be found at the Constitutional Rights Foundation Web site at
http://www.crf-usa.org/bria/bria10_3.html. According to the
Constitutional Rights Foundation, between 1882 and 1968, mobs lynched
4,743 persons in the United States, over 70 percent of them AfricanAmericans. Lynching peaked after the end of Reconstruction when
federal troops were removed from the South. In 1892, vigilantes lynched
71 whites and 155 blacks. After that the number of lynchings decreased
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nationwide, but increasingly, lynching became a crime of the South. By
the late 1920s, 95 percent of U.S. lynchings occurred in the South.
The white mobs who lynched African-American men often justified their
actions as a defense of "white womanhood;" the usual reason given for
lynching black men was that they had raped white women. But early on,
journalists like Ida B. Wells (1862-1931) saw through this sham and
proclaimed that the lynch mobs' real motive was the determination to
keep African-American men economically depressed and politically
disenfranchised. Ida B.Wells (a.k.a. Ida Wells-Barnett) headed the AntiLynching League and was a member of the Committee of Forty which
led to the founding of the National Association for the Advancement of
Colored People.
While the Constitution leaves law enforcement up to the states, a
movement spearheaded by the NAACP sought to pass anti-lynching
laws at the federal level, since Southern state governments appeared
ineffective in fighting this crime. During the Great Depression, when Billie
Holiday recorded "Strange Fruit," lynchings of African-Americans were
again on the increase. Although a law at the federal level was
consistently blocked by Southern senators, lynchings virtually
disappeared by1950. In part this can be attributed to improved
economic conditions and the success of the anti-lynching campaign
spearheaded by the NAACP.
Activity 3: Analyzing Documents Related to Lynching in the United States
1.Tell students that they are going to study the history of lynching from 1893
to 1938, when Billie Holiday recorded her song. Students will place the
information they gather from the documents on a class timeline along
with a group of original "documents" the class creates.
2.Assign four or five students to create the timeline itself. It can be as simple
as a string posted on a long wall with dates tacked on to it. It should
begin in 1890 and end in 1940. Students should allow a minimum of one
inch per year (a 50" timeline) but aim for double that if there is room to
post it. Alternatively, students might use various computer programs such
as HyperStudio or Inspiration to generate a timeline or graphic organizer.
3.Tell students that you will divide the class into teams and that each team
will be responsible for analyzing five or six documents related to lynching.
Students should do the following for each document assigned to their
group:
A. Fill in the appropriate Document Analysis Worksheet from the
National Archives.
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For written documents download:
http://www.archives.gov/education/lessons/worksheets/written_d
ocument_analysis_worksheet.pdf
For posters download:
http://www.archives.gov/education/lessons/worksheets/poster_an
alysis_worksheet.pdf
For photographs download:
http://www.archives.gov/education/lessons/worksheets/photo_an
alysis_worksheet.pdf
B. Write one index card per document for the timeline.
Each index card should be headed with the title of the document
and its date. It should contain a concise summary of the
document's contents and focus on the following:
If the document reports on a specific lynching it should:
Summarize the facts of the situation (who, what, when, where
and why) and highlight any tragic dimensions of the case.
 Include information about anyone who tried to prevent the
lynching in question, and if so, report on whether or not this
person was successful.
 Recount whether anyone who perpetrated the lynching was
brought to justice.


If the document is about lynching patterns or statistics it should:
Include a summary about the trends reported on in the
article.
 Give some specific numerical facts (how many lynchings,
when and where) and comment on their significance.
 Recount who created this analysis and for what purpose.
 In addition, students should create separate cards for each
date for which there is a statistic about lynchings (e.g. "In
1892 155 blacks were lynched").


If the document represents or recounts an effort or strategy to stop
lynchings it should:



Report on the strategy used.
Report on who proposed and/or implemented the strategy.
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 Report on how successful the strategy has been to date.
4.When teams have completed steps 1 and 2 ask groups to hold a
discussion about the documents they reviewed. What forms of protest or
social action did they encounter? Of these, which do they think would
have been the most effective in the fight against lynch law?

The team should now create a fictional lynching. They should imagine
the facts of the case (who, what, when, where and why). Each team
member should create one "original" document about the lynching from
the following group:
o
o
o
o
o
o

A letter from a family member of the lynched person describing
their reaction to the tragedy.
A news article with a headline describing the incident
A letter to the editor of the newspaper suggesting a specific
remedy to the lynching problem.
A call by a political action group (such as the NAACP) for some
kind of political action.
A letter, speech or address about the lynching delivered by a
prominent American.
A visual protest, such as a poster.

Activity 4: Creating the Time Line and Analyzing the Fight Against Lynching
1.When the timeline is posted and all teams have completed their analysis
sheets, index cards and facsimile documents, reconvene the entire
class. Then distribute the Fight Against Lynching Summary Sheet. Tell
students that it is now time to post all the index cards on the timeline (in
chronological sequence) and analyze them.
2.Start with 1893 and ask if any team has an index card for that date. If so, a
team member should come up, read the index card out loud and post it
on the chart. If more than one team has a card for that date, place the
cards in vertical rows above that date. Continue for all dates through
1940. When you have reached 1940, ask one member from each team
to come up and post their team's facsimile documents around the
timeline.
3.The Fight Against Lynching Summary Sheet can be used in a number of
ways. You can use the questions to guide a discussion as students affix
their index cards to the timeline, or after students finish posting all their
information. You can ask students (instead or in addition) to write essays
which address these questions, or to create visual charts which analyze
them.
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The documents in this activity were accessed through the National
Archives and the Library of Congress.
TEAM I
"A Terrible Blot on American Civilization" Broadside, 1922 from the Library of
Congress.
"Setback for Anti-Lynch Movement," Cleveland Gazette, 1893. Accessed
through the Library of Congress.
"Alarm the Race in National Capitol" 1918 (lynchings during World War I) from
The African-American Experience in Ohio accessed through the Library of
Congress
"Tulsa Lynching Will be Sifted" 1920 from The African-American Experience in
Ohio accessed through the Library of Congress
"Petition Drive for West Union Lynching 1894" from The African-American
Experience in Ohio accessed through the Library of Congress
TEAM II
"A Protest Against the Burning and Lynching of Negroes" by Booker T.
Washington, 1904 accessed from the Library of Congress.
"'AutoDrag' is the Latest Fad of South's Lynchers" 1920 from The African-American
Experience in Ohio accessed through the Library of Congress.
"Lynching Spreading Northward" 1893 from the African-American Experience in
Ohio accessed through the Library of Congress
"Race Protests Lynching to President Wilson" 1918 from the African-American
Experience in Ohio accessed through the Library of Congress.
"Report of the Secretary to the Anti-Lynching Committee" NAACP 1921
accessed through the Library of Congress.
for more information see:
http://memory.loc.gov/ammem/aaohtml/exhibit/aopart6b.html
"Lynch Law in Georgia" by Ida B. Wells-Barnett, 1899 accessed through the
Library of Congress.
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For more on this document, scroll down after accessing
http://memory.loc.gov/ammem/aaohtml/exhibit/aopart6b.html
TEAM III
"A $5,000 Lynching" 1901 from The African-American Experience in Ohio
accessed through the Library of Congress.
"Anti Lynching Law Again in Congress" Cleveland Advocate, 1920 accessed
through the Library of Congress.
"Stringent Against Lynching" 1903 from the African-American Experience in Ohio
accessed through the Library of Congress.
"Another Great Victory" 1901 from the African-American Experience in Ohio
accessed through the Library of Congress.
"Federal Law for Lynchers" 1919 from the African-American Experience in Ohio
accessed through the Library of Congress.
TEAM IV
"Anti-Lynch Society Forms in London, England" 1894 from the African-American
Experience in Ohio accessed through the Library of Congress.
"Lynchings for 1922" from the African-American Experience in Ohio accessed
through the Library of Congress.
"Does Lynching Protect Womanhood: No Say White Louisiana Women" 1923
from the African-American Experience in Ohio accessed through the Library of
Congress.
"National Lynching Conference" 1919 from the African-American Experience in
Ohio accessed through the Library of Congress.
"Letter, Eleanor Roosevelt to Walter White", 1936 accessed through the Library of
Congress
TEAM V
"A Man Was Lynched Yesterday" flag flying from the offices of the NAACP, New
York City 1938 accessed from the Library of Congress.
"Lynch Law" 1896: A resolution introduced at the Republican National
Convention from the African-American Experience in Ohio accessed through
the Library of Congress.
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"South Carolina Arrests White Lynchers" 1916 from the African-American
Experience in Ohio accessed through the Library of Congress.
"Lynch Law Condemned" 1899 (news article on speech by President McKinley)
from the African-American Experience in Ohio accessed through the Library of
Activity 5: Can a Song Be an Effective Form of Protest, and If So Why?
The Role of Technology
1.Given the enormous effort made by so many segments of society to stem
the tide of lynchings, what impact could a song make and why? Pose
this question to students and discuss it for a while.
2.Now ask students to consider how music was disseminated via new
technologies at just the same period of time that jazz burst on the scene.
Assign one team to make index cards for significant new technologies
that helped to disseminate jazz and add these to the class timeline.
3.Jazz musicians were among the greatest celebrities of the 1930s. To
convey how popular they were you may wish to show a segment from
Episode Five, the segment that begins with the title "Like Taking A Drug." It
starts approximately 53 minutes into the film and ends at approximately 5
minutes later.
4.List some of these technologies on the board and discuss which had the
power to convey music to the largest audience at the least expense.
When did these technologies arrive in relation to the recording of
"Strange Fruit"?
The Role of the Lyrics
5.Show the sequence from Episode Four of JAZZ in which Billie Holiday sings
"Strange Fruit." It appears approximately 119 minutes into the video and
begins with the title on the screen "Strange Fruit." Ask students how this
song makes them feel and ask them to generate a list of adjectives that
express their feelings. List these on the board.
6.Then pose the following questions:
o Why were most lynching victims hung from trees? Would they have
died this way had they been convicted of a crime in a court of
law?
o What kinds of fruit do trees usually bear? Ask students to generate
the cycle a fruit-bearing tree would go through in the course of a
season: the tree blossoms, the fruit begins to grow, ripens, and falls
to the ground as perhaps the wind blows. On the ground it might
be eaten by crows, etc.
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o
o
o
o
o

How do we know from the lyrics that the "strange" fruit here means
the bodies of lynching victims?
Why is it that Southern trees bear the "strange fruit"?
What contrast is made between the "gallant South" and the South
which bears strange fruit? What is ironic about this contrast?
Why do you think the word "lynching" never appears in the song?
Do you think the song is more powerful, or less powerful, because its
topic [lynching] is implied instead of stated?

Music and Feelings
7.Now play several of the songs students brought in to illustrate how music
conveys emotion.
8.Ask students to analyze what about the music conveys feelings, such as
the rhythm, harmonies, instrumentation, tempo, and/or vocal style of the
singers.
9.Ask students what is "blue" about "Strange Fruit." How does the blue feeling
in this song make you feel? Earlier in Episode Five a commentator said
that Billie's songs were usually blue, but still ebullient. Is there anything
joyous about this song?
The Artistry of the Singer
10. Ask students to visit the Biographies
(http://www.pbs.org/jazz/biography/) section of the PBS JAZZ Web site
for information about Billie Holiday's life. Review what students have
learned from the video clips from Episodes Five and Six of JAZZ about
Holiday's life. Then ask students:
o What qualities of Holiday's voice convey her life experiences? In
what ways was Holiday herself the victim of racism? How does the
song turn her into an activist?
o How do you think her life experiences enhance her singing of
"Strange Fruit"? Ask the class to generate a list of several singers
living today. Among these artists, who would students choose to
sing "Strange Fruit" today and why?
o Why do you think she, of all jazz artists, undertook the creation of this
song?
o What artists today connect their personal lives to songs they write
and/or sing? Do students think personal experience enhances
songs?
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Assessment Suggestions
Students may be assessed for the work they placed on the timeline, such
as their index cards and facsimile documents.
• Students may be assessed on any concluding essay or graphic organizer
you may assign which summarizes what the class learned through
generating the timeline.
• Students may be self-, peer-, or teacher-evaluated for their effectiveness
as members of a team, and for their contributions to class discussion.
•

Extensions/Adaptations
1.The Effect of Songs on Political Consciousness
1.At the time Billie Holiday was ready to record "Strange Fruit" her
record company thought the song was too controversial to
release. It was eventually put out by the Commodore label. It was
an immediate success and to this day it remains Holiday's most
famous song.
2.Ask students to discuss whether or not the song might have had an
impact on racism in the '30s. Do students think social scientists or
historians can gauge the effects of a song on the public, and if so
how?
3.To extend this idea, ask students to interview an adult who lived
through the Civil Rights or the Vietnam War eras. What music does
the adult associate with those times? What feelings and
associations does that music evoke? Did the music "move" the
interviewee to new awareness of a problem or into social action?
What impact do students feel rap music makes on our society
today? Why does it remain controversial?
4.Lynchings and Hate Crimes
The Constitutional Rights Foundation writes that Hate crimes,
motivated by race, color, creed, religion or gender are on the rise
around the world, including the United States where over half of
such crimes are committed by people under the age of 21 [but]
the line between punishing hate and protecting speech and free
thought can be difficult to draw."
5.What do students feel should be done about crimes motivated by
hate? Should they be treated differently from crimes motivated by
other emotions, like greed, and if so why? What are proper
punishments for hate crimes, such as the murder of the gay
student Matthew Shepard in Wyoming in 1998? How are these
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crimes similar to lynchings and how are they different? Hold a
debate about what should be done about hate crimes.
6.Write a Song About an Urgent Issue of Today
7.Ask students to write a poem about an issue they care about and
set it to music. Students can look at the Jazz Lounge
(http://www.pbs.org/jazz/lounge/) section of the PBS Web site for
help in music theory. They can pattern their song on "Strange Fruit":
three stanzas with an AABB CCDD EEFF rhyme scheme.
8.Interview With Billie Holiday
9.If Billie Holiday were alive today, what kinds of questions would
students want to ask her about her life, singing and politics? For
further information about Billie Holiday's life, view Episode Six
beginning approximately 47 minutes into the video with the title
"Musical Kinship" and ending about five minutes later. It is about
the collaboration of Lester Young and Billie Holiday.
Episode Seven has a short but moving account of Holiday's
personal problems and struggle against racism. It begins about
111 minutes into the video and ends about five minutes later.
Finally, Episode Nine deals with the last years of Holiday's life and
her final collaborative effort with Lester Young. It begins
approximately 101 minutes into the film with a jam session and
ends about 12 minutes later with the title "Inside Out."
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Music and Poetry
The Bitter River by Langston Hughes
(Dedicated to the memory of Charlie Lang and Ernest Green, each fourteen
years old when lynched together beneath the Shubuta Bridge over the
Chicasawhay River in Mississippi, October 12th, i942.)
There is a bitter river
Flowing through the South.
Too long has the taste of its water Been in my mouth.
There is a bitter river Dark with filth and mud.
Too long has its evil poison
Poisoned my blood.
I've drunk of the bitter river
And its gall coats the red of my tongue,
Mixed with the blood of the lynched boys
From its iron bridge hung,
Mixed with the hopes that are drowned there
In the snake-like hiss of its stream
Where I drank of the bitter river
That strangled my dream:
The book studied-but useless,
Tool handled-but unused,
Knowledge acquired but thrown away,
Ambition battered and bruised.
Oh, water of the bitter river
With your taste of blood and clay,
You reflect no stars by night,
No sun by day.
The bitter river reflects no starsIt gives back only the glint of steel bars
And dark bitter faces behind steel bars:
The Scottsboro boys behind steel bars,
Lewis Jones behind steel bars,
The voteless share-cropper behind steel bars,
The labor leader behind steel bars,
The soldier thrown from a Jim Crow bus behind steel bars,
The 150 mugger behind steel bars,
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The girl who sells her body behind steel bars,
And my grandfather's back with its ladder of scars
Long ago, long ago-the whip and steel bars The bitter river reflects no stars.
"Wait, be patient," you say.
"Your folks will have a better day."
But the swirl of the bitter river
Takes your words away.
"Work, education, patience
Will bring a better day-"
The swirl of the bitter river
Carries your "patience" away.
"Disrupter! Agitator!
Trouble maker!"you say.
The swirl of the bitter river
Sweeps your lies away.
I did not ask for this river
Nor the taste of its bitter brew.
I was given its water
As a gift from you.
Yours has been the power
To force my back to the wall
And make me drink of the bitter cup
Mixed with blood and gall.
You have lynched my comrades
Where the iron bridge crosses the stream,
Underpaid me for my labor,
And spit in the face of my dream.
You forced me to the bitter river
With the hiss of its snake-like songNow your words no longer have meaningI have drunk at the river too long:
Dreamer of dreams to be broken,
Builder of hopes to be smashed,
Loser from an empty pocket
Of my meagre cash,
Bitter bearer of burdens
And singer of weary song,
I've drunk at the bitter river
With its filth and its mud too long.
Tired now of the bitter river,
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Tired now of the pat on the back,
Tired now of the steel bars
Because my face is black,
I'm tired of segregation,
Tired of filth and mud,
I've drunk of the bitter river
And it's turned to steel in my blood.
Oh, tragic bitter river
Where the lynched boys hung,
The gall of your bitter water
Coats my tongue.
The blood of your bitter water
For me gives back no stars.
I'm tired of the bitter river!
Tired of the bars!
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"They Don't Care About Us"
Skin head, dead head
Everybody gone bad
Situation, aggravation
Everybody allegation
In the suite, on the news
Everybody dog food
Bang bang, shot dead
Everybody's gone mad
All I wanna say is that
They don't really care
about us
All I wanna say is that
They don't really care
about us
Beat me, hate me
You can never break me
Will me, thrill me
You can never kill me
Jew me, sue me
Everybody do me
Kick me, kike me
Don't you black or white
me
All I wanna say is that
They don't really care
about us
All I wanna say is that
They don't really care
about us
Tell me what has become
of my life
I have a wife and two
children who love me
I am the victim of police
brutality, now
I'm tired of bein' the victim
of hate
You're rapin' me of my
pride
Oh, for God's sake
I look to heaven to fulfill its
prophecy...
Set me free
Skin head, dead head

By Michael Jackson
Everybody gone bad
trepidation, speculation
Everybody allegation
In the suite, on the news
Everybody dog food
black man, black male
Throw your brother in jail
All I wanna say is that
They don't really care
about us
All I wanna say is that
They don't really care
about us

Tell me what has become
of my rights
Am I invisible because you
ignore me?
Your proclamation
promised me free liberty,
now
I'm tired of bein' the victim
of shame
They're throwing me in a
class with a bad name
I can't believe this is the
land from which I came
You know I do really hate
to say it
The government don't
wanna see
But if Roosevelt was livin'
He wouldn't let this be, no,
no
Skin head, dead head
Everybody gone bad
Situation, speculation
Everybody litigation
Beat me, bash me
You can never trash me
Hit me, kick me
You can never get me

They don't really care
about us
Some things in life they just
don't wanna see
But if Martin Luther was
livin'
He wouldn't let this be
Skin head, dead head
Everybody gone bad
Situation, segregation
Everybody allegation
In the suite, on the news
Everybody dog food
Kick me, strike me
Don't you wrong or right
me
All I wanna say is that
They don't really care
about us
All I wanna say is that
They don't really care
about us
All I wanna say is that
They don't really care
about us
All I wanna say is that
They don't really care
about us
All I wanna say is that
They don't really care
about us
All I wanna say is that
They don't really care
about us

All I wanna say is that
They don't really care
about us
All I wanna say is that
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Strange Fruit
Billie Holiday
Southern trees bear strange fruit
Blood on the leaves
Blood at the root
Black bodies swinging in the southern breeze
Strange fruit hanging from the poplar trees
Pastoral scene of the gallant south
The bulging eyes and the twisted mouth
The scent of magnolia sweet and fresh
Then the sudden smell of burning flesh
Here is a fruit for the crows to pluck
for the rain to gather
for the wind to suck
for the sun to rot
for the tree to drop
Here is a strange and bitter crop
Composed by Abel Meeropol (aka Lewis Allan)
Originally sung by: Billie Holiday
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The Death Of Emmett Till by Bob Dylan
"Twas down in Mississippi no so long ago,
When a young boy from Chicago town stepped through a Southern door.
This boy's dreadful tragedy I can still remember well,
The color of his skin was black and his name was Emmett Till.
Some men they dragged him to a barn and there they beat him up.
They said they had a reason, but I can't remember what.
They tortured him and did some evil things too evil to repeat.
There was screaming sounds inside the barn, there was laughing sounds out on
the street.
Then they rolled his body down a gulf amidst a bloody red rain
And they threw him in the waters wide to cease his screaming pain.
The reason that they killed him there, and I'm sure it ain't no lie,
Was just for the fun of killin' him and to watch him slowly die.
And then to stop the United States of yelling for a trial,
Two brothers they confessed that they had killed poor Emmett Till.
But on the jury there were men who helped the brothers commit this awful
crime,
And so this trial was a mockery, but nobody seemed to mind.
I saw the morning papers but I could not bear to see
The smiling brothers walkin' down the courthouse stairs.
For the jury found them innocent and the brothers they went free,
While Emmett's body floats the foam of a Jim Crow southern sea.
If you can't speak out against this kind of thing, a crime that's so unjust,
Your eyes are filled with dead men's dirt, your mind is filled with dust.
Your arms and legs they must be in shackles and chains, and your blood it must
refuse to flow,
For you let this human race fall down so God-awful low!
This song is just a reminder to remind your fellow man
That this kind of thing still lives today in that ghost-robed Ku Klux Klan.
But if all of us folks that thinks alike, if we gave all we could give,
We could make this great land of ours a greater place to live.
Copyright ©1963; renewed 1991 Special Rider Music
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Political Cartoons

“The only thing they respect or fear…”

Page 54

“Why, There Is Really No Difference At All.”
“The great trouble with most white people and a great many
Negroes is they have been laboring under a delusion. The idea is
prevalent that there is a difference between the Negro and the
white man. If there is a difference, it is found in Opportunity, Given
the same chances to succeed, there is no difference at all.”
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Photos/Post cards

The lynching of Laura Nelson. Okemah, Oklahoma. May 25th, 1911.
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The lynching of Thomas Shipp and Abram Smith. Marion, Indiana. August 7th,
1930.
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Both sides of a postcard. Lynching of Jesse Washington. Robinson, Texas. May
16th, 1916. However there is debate as to whether this actually might be Will
Stanley. Temple, Texas. Lynched July 30th, 1915.
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Lynching of Allen Brooks. Dallas, Texas. March 3rd, 1910.
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Articles
Sources of Freedom. "Lynching the Chinese" (October 28, 1871)
In this account, journalist P. S. Dorney described the strong anti-Chinese
sentiment in Los Angeles, which culminated in a mob lynching of members of
the city's Chinese population. Since the first wave of Chinese immigration in the
1840s, the Chinese had been subjected to discrimination and violence by both
the government and the citizens of America.
About 8 o'clock the death of Thompson was announced. The announcement
was received in sullen silence; but in a moment the crowd melted away, and
Main Street was deserted. In another moment, armed men were seen
hastening, singly and in clusters, from every street and avenue, all heading
toward Chinatown. The whole city seemed moved by one grim and tacit
purpose--it streamed down from the hills and swarmed from the suburbs, while
"Sonora" poured forth a horde of swarthy avengers. Businessmen closed their
shops and joined the gathering clans, and in less than fifteen minutes after the
announcement of "Bob" Thompson's death, the cracking of rifles, the roar of
shotguns, and the rattle of small arms proclaimed the investment of Chinatown.
About 9 o'clock the first Chinese was captured. He was armed with a hatchet
and was taken while attempting to break through the cordon of whites that
surrounded the Chinese quarter. A dozen hands clutched him, and a hundred
throats hoarsely shouted: "A rope! To the hill! To the hill!"
A man, then and now of standing and influence, dashed into a neighboring
store and presently emerged, shaking aloft the first rope--a smooth, kinky, brandnew coil.
As the maddened men surged up the hill (Temple Street), the little ill-favored
prisoner, borne bodily along, was stabbed in the back and side and was dead
as a doorstep before General Baldwin's corral was reached, to the gate-beam
of which the dead man was hanged. While the rope was being fastened to the
neck of the corpse, two burly human beasts held it erect, while an Irish
shoemaker known as "Crazy Johnson" stood guard, revolver in hand.
By this time, Chinatown, wholly surrounded, was in a state of siege. Mounted
men came galloping from the country--the vaquero was in his glory, and the cry
was "Carajo la Chino!" ["Damned Chinese!"]
After the assault became general, the Chinese never returned shot or blow; but
securely barricading every avenue of approach, each like a badger retired to
his den and in sullen silence awaited his fate. But few attempted to escape, and
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all who made the attempt fell riddled with bullets. Not far from eleven o'clock
the Main Street side of Chinatown fell into the hands of the besiegers, and, led
by Jesus Martinez, the assailants scaled the low adobe walls and mounted to
the asphaltum roof. This achievement was hailed with deafening cheers by the
crowd below.
The condition of the Chinese had now become wretched indeed. The
"Quarters," it will be remembered, were an old Spanish hacienda one story high,
with an open courtyard in the center. Martinez and his companions, armed with
axes as well as firearms, cut holes in the asphaltum roof, through which the
cowering creatures below were shot in their hiding places or hunted from room
to room out into the open courtyard, where death from the bullets of those on
the roof was certain. Within or without, death was inevitable. The alternative was
terrible. As each separate wretch, goaded from his covert, sought in his despair
the open space, a volley from the roof brought him down; a chorus of yells
telegraphed that fact to the surrounding mob, and the yells were answered by
hoarse roars of savage satisfaction.
A simultaneous rush from Los Angeles Street forced the doors upon that side,
and the work of real diabolism began. Men were dragged forth, many of them
mortally wounded, and hurled headlong from a raised sidewalk to the ground.
To the neck of some of the most helpless the mob fastened ropes and, with a
whoop and a hurrah, rushed down Los Angeles Street to the hanging place,
dragging some writhing wretch prone upon the ground. More doomed and
bleeding miserables were jerked along by as many eager hands as could lay
hold of clothing and queue, cuffed and cursed in the meantime by the
infuriated multitude. A boy was thus led to the place of slaughter. The little fellow
was not above twelve years of age. He had been a month in the country and
knew not a word of English. He seemed paralyzed by fear--his eyes were fixed
and staring, and his face blue-blanched and idiotic. He was hanged
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The New York Times
June 26, 1911
Lynching Angers Mexico.
Washington to Take Up the Hanging
of a Mexican Boy in Texas.
Special to The New York Times.
GALVESTON, Texas. June 25th. The Mexican Government is not satisfied
with the report of Consul Diebold, giving the result of his investigation into the
lynching of Antonio Gomez, the fourteen-year-old Mexican, by a mob at
Thorndale, Texas. Four men arrested say they took the boy from the house
where the constable left him to protect him from the mob.
Reports said that one hundred men participated in the lynching. The
Mexican Government representatives profess to have evidence from witnesses,
whose names they are willing to furnish, against at least twenty-five citizens of
Milam County, and demands that they be arrested and punished. Two
witnesses are under the protection of the Mexican Consul, having been
threatened with death if they testify against any Thorndale citizens.
The Mexican Government condemns what its calls the lack of justice and
effort on the part of the Texas peace officers and the citizens in punishing the
guilty persons. The Texas State officials, having failed to produce evidence
pointing to the leaders of the mob, the matter is to be referred to Washington.

1. What does this article tell you about mob mentality?
2. Describe the lynching party.
3. How does this one article prove that the lynching of Mexicans was a
serious and wide spread problem in the United States?
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Spartacus Educational
Michael Donald was born in Mobile, Alabama, in 1962. He
attending a local trade school and worked part-time at
the Mobile Press Register.
In 1981 the trial of Josephus Andersonan, an African
American charged with the murder of a white
policeman, took place in Mobile. At the end of the case
the jury was unable to reach a verdict. This upset
members of the Ku Klux Klan who believed that the
reason for this was that some members of the jury were
African Americans. At a meeting held after the trial,
Bennie Hays, the second-highest ranking official in the Klan in Alabama said: "If a
black man can get away with killing a white man, we ought to be able to get
away with killing a black man."
On Saturday 21st March, 1981, Bennie Hays's son, Henry Hays, and James
Knowles, decided they would get revenge for the failure of the courts to convict
the man for killing a policeman. They travelled around Mobile in their car until
they found nineteen year old Donald walking home. After forcing him into the
car Donald was taken into the next county where he was lynched.
A brief investigation took place and eventually the local police claimed that
Donald had been murdered as a result of a disagreement over a drugs deal.
Donald's mother, Beulah Mae Donald, who knew that her son was not involved
with drugs, was determined to obtain justice. She contacted Jessie Jackson who
came to Mobile and led a protest march about the failed police investigation.
Thomas Figures, the assistant United States attorney in Mobile, managed to
persuade the Federal Bureau of Investigation (FBI) to look into the case. James
Bodman was sent to Mobile and it did not take him long to persuade James
Knowles to confess to the killing of Michael Donald.
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The lynching of Michael Donald

In June 1983, Knowles was found guilty of violating Donald's civil rights and was
sentenced to life imprisonment. Six months later, when Henry Hays was tried for
murder, Knowles appeared as chief prosecution witness. Hays was found guilty
and sentenced to death.
With the support of Morris Dees and Joseph J. Levin at the Southern Poverty Law
Centre (SPLC), Beulah Mae Donald decided that she would use this case to try
and destroy the Ku Klux Klan in Alabama. Her civil suit against the United Klans of
America took place in February 1987. The all-white jury found the Klan
responsible for the lynching of Michael Donald and ordered it to pay 7 million
dollars. This resulted the Klan having to hand over all its assets including its
national headquarters in Tuscaloosa.
After a long-drawn out legal struggle, Henry Hayes was executed on 6th June,
1997. It was the first time a white man had been executed for a crime against
an African American since 1913.
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1. How influential was this organization in the lynching of Michael
Donald?
2. What impact did this lynching have on the Ku Klux Klan?
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The Gaffney Ledger
January 11, 2006
GUILTY
Teens enter pleas in lynching case
By TARA JENNINGS Ledger Staff Writer tara@gaffneyledger.com
were sentenced here today after admitting their involvement in the July 7, 2005
lynching of 16year-old Isaiah Clyburn.

Ledger photo by TARA JENNINGS Christopher Scott Cates (in blue shirt) of
Inman prepares to stand before Circuit Court Judge Jack Early to learn his
punishment. Cates and four other teens pleaded guilty Tuesday to 2nddegree lynching and assault and battery of a high and aggravated nature.
Cates was sentenced to six years in prison.
Circuit Court Judge Jack Early handed down sentences ranging from 30 months
to six years in prison after the five pleaded guilty to 2nd-degree lynching and
assault and battery of a high and aggravated nature.
Second-degree lynching is defined by South Carolina law as any act of violence
on another person by a mob when death does not occur. A mob is considered
two or more people whose purpose and intent is committing an act of violence
on another person.
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“We will absolutely not tolerate this type of behavior at all. It is a most cowardly
way to act... . We won’t tolerate it in our community, our state or our nation,”
Early said. “I’m going to send a message with your sentence.”
Christopher Scott Cates of Inman, who prosecutors said was the person most
responsible for the attack, was sentenced to 18 years suspended to six years
and 400 hours of public service.
“I’m sorry to the family and for everything that’s happened,” Cates said. “I hope
everyone forgives me. I made a mistake and I’m sorry.”
Justin Ashley Phillips, Kenneth Eugene Miller Jr., and Lucas Grice, all of Inman,
were each sentenced to 15 years suspended to three years and 300 hours of
public service.
Jerry Christopher Toney of Spartanburg was sentenced to 15 years suspended to
30 months and 300 hours of community service.
They each must serve 85 percent of their sentences and each will be on
probation for five years upon completing their sentences.
“He thanks the Cherokee County community,” Seventh Circuit Solicitor Trey
Gowdy said of Clyburn. “He feels the community has supported and embraced
him — both black and white.”
Assistant Seventh Circuit Solicitor Abel Gray said the defendants, who are white,
were en route to North Carolina in three pickup trucks when they passed
Clyburn, who is black, walking on Ellis Ferry Road near his home in Cherokee
County at approximately 6 p.m.
Miller yelled a racial slur at Clyburn as he drove past the Gaffney teen, Gray
said.
Gray said Clyburn attempted to flee but said Clyburn’s escape route was
blocked by a barbed wire fence.
Witnesses told police they saw all five defendants assault Clyburn. One of the
witnesses was able to pull Clyburn inside his vehicle and call 9-1-1.
A sixth co-defendant, Amy Woody, 17, of Campobello, is also charged with 2nddegree lynching as well as misprision of a felony. Her case will be heard at a
later date. Prosecutors indicated she would have testified against the other five
teens if the trial had proceeded.
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“I know we have no problem with our race relations, but it just takes one
incident to let the whole world think we are backward, uncaring, hating-type
people,” Early told the five teens. “I do sincerely believe you are sorry. I believe
you would trade places with Isaiah. As bad as the situation has been, I’m proud
of the Clyburn family and thankful for their attitude and willingness to forgive.”
“I extend my heartfelt gratitude to the people of Cherokee County,” Gowdy
said. “Despite attempts to portray the community as divided, I believe the
community was totally united in its quest for and pursuit of justice for all involved.
I commend Cherokee County for the way it responded to this case in measured
and patient ways waiting on the justice system to work. I am proud of this state
and Cherokee County and I believe the nation’s stereotypes of the South and
the way in which we communicate are changing.” WHAT THEY SAID
“I’m sorry to the family and for everything that’s happened. I hope everyone
forgives me. I made a mistake and I’m sorry.”
— CHRISTOPHER SCOTT CATES
“I know we have no problem with our race relations, but it just takes one
incident to let the whole world think we are backward, uncaring, hating-type
people. I do sincerely believe you are sorry. I believe you would trade places
with Isaiah. As bad as the situation has been, I’m proud of the Clyburn family
and thankful for their attitude and willingness to forgive.”
— CIRCUIT COURT JUDGE JACK EARLY
“I commend Cherokee County for the way it responded to this case in
measured and patient ways waiting on the justice system to work. I am proud of
this state and Cherokee County and I believe the nation’s stereotypes of the
South and the way in which we communicate are changing.”
— SEVENTH CIRCUIT SOLICITOR TREY GOWDY
THE SENTENCES
CHRISTOPHER SCOTT CATES, 17, received an 18-year prison sentence that was
suspended to 6 years of active time, 5 years of probation and community
service after pleading guilty to second-degree lynching. Cates will serve a
concurrent 10-year prison sentence on the assault and battery of a high and
aggravated nature conviction.
JUSTIN ASHLEY PHILLIPS, 18, received a 15-year prison sentence that was
suspended to 3 years of active time and 5 years of probation after pleading
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guilty to second degree lynching. Phillips will serve a concurrent 10-year prison
sentence on the assault and battery of a high and aggravated nature
conviction.
KENNETH MILLER JR., 18, received a 15-year prison sentence that was suspended
to 3 years of active time and 5 years of probation after pleading guilty to
second-degree lynching. He will serve a concurrent 10-year prison sentence on
the assault and battery of a high and aggravated nature conviction.
JERRY CHRISTOPHER TONEY, 18, received a 15-year prison sentence that was
suspended to 30 months of active time and 5 years of probation after pleading
guilty to second-degree lynching. He will serve a concurrent 10-year prison
sentence on the assault and battery of a high and aggravated nature
conviction.
LUCAS ELLIOTT GRICE, 17, received a 15-year prison sentence that was
suspended to 3 years of active time and 5 years of probation after pleading
guilty to second-degree lynching. He will serve a concurrent 10-year prison
sentence on the assault and battery of a high and aggravated nature
conviction.
1. Compare and contrast lynching in the past with hate
crimes of today.

2. Do you agree or disagree with the sentencing in
these cases? Explain
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February 28, 1906
Lynching Mob in Ohio
Militia Called Out in Springfield
Negroes Taken to Dayton
Special to The New York Times
PRINGFIELD, Ohio, Feb. 27. -- The militia has been called out to check a
race riot caused by the shooting of M. M. Davis, a brakeman, by a negro.
A mob of two thousand men, led by railroad men, descended to-night on the
negro quarter of the town. They burned buildings and attacked all the colored
men that ventured on the streets.
Edward Dean and Preston Ladd, who were suspected of the crime, were
secretly removed to Dayton to save them from the lynching that awaited them
here.
The rioters seemed determined to take vengeance on the colored population in
whatever way they could. Unoffending negroes were dragged through the mud
and badly beaten. The ringleaders of the mob were armed and revolver shots
were heard frequently.
Kempler's saloon, on East Columbia Street, was the first object of attack. It was
looted, and the owner fled down the street, leaving his wife and three little
children asleep in a room over the bar. Just as the crowd was about to set fire to
the building the police and firemen forced their way to the door and rescued
the woman and children in the nick of time.
Chief of Police O'Brien after this incident ordered all the saloons in the town
closed, and the order was promptly obeyed.
On leaving Kempler's the mob rushed across the street to a five-story frame
building from which the inmates had fled. They smashed in the windows and
poured oil on the beds. They then set the house on fire, and it is now in ruins. The
firemen did their best to save the structure, but as fast as a line of hose was run
out some one in the mob would cut it. The police seemed powerless to interfere.
Major Horace Keifer called on the two local companies of militia to aid in
restoring order, and the Xenia company was ordered to report at a moment's
notice. Three companies of the National Guard were called out.
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The Urbana militia is now on its way here and should reach the city shortly after
midnight. At present Major Keifer, in command of Companies B and E of the
local force, has formed cordons around the endangered district.
The mob is still in a dangerous mood. The quarter in which the disturbances are
taking place is known as the ``Jungles,'' and the leaders urge their men on with
the cry: ``Burn the Jungles.'' It is hoped that with the closing of the saloons and
the arrival of the militia the police will be able to stop further rioting.
Similar scenes were enacted here two years ago when a negro was lynched for
murder, and militia had to be called out to suppress the mobs in the ``Jungles.''

1. Why do you think the two men fled to Dayton to avoid being lynched? Do
you believe they had help?
2. Although Ohio was considered part of the North, why do you think
Lynchings took place in Ohio?
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1. Describe the scene of the lynching before the crowd arrived.
2. Describe the atmosphere of the crowd at its peak attendance.
3. Why do you think Judge Morris told the frenzied crowd that the lynchers
“did a thorough job?”
4. What do you think would have happened to the body of Leo Frank of
Judge Morris wouldn’t have intervened?
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1. What is a hate crime?
2. Why have hate crimes risen against Latinos in America? Explain.
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1. Do you think the police or any other law enforcement make an effort
protect the detective?
2. Why do you believe so many individuals were indicted for the lynchings of
Carl Etherington when compared to other lynchings that took place
during this time period?
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3.

Graphic organizers/Student sheets

A POEM FOR TWO VOICES
NOTE: Idea borrowed from Marjorie Montgomery
“This strategy is a wonderful way to present two perspectives or opposing points
of view. Students can write them individually or in pairs, but either way, the poem is a
dialogue for two opposing points of view and is best read aloud by two people.”
“The structure is quite simple. Each voice speaks individually and then the two
voices speak together, commenting on something about which they agree or about
which they agree to disagree. It is best to arrange the lines in three columns with the
speeches moving down the page in the sequence in which they will read aloud:”
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Change, By Martha Bouyer
Voice One

Both Voices Together

1. Time for a change

Voice Two
1.There will be no change
2. Change makes me
angry
3. If I am angry, you must
pay

2. Change must
3. Then angry you must be
What is the price of
change?
4. I will pay the cost

4. It will cost you much

5. I will pay the cost

5. Change is expensive
We must both pay

6. Change….. The Cost was
high
7. Life is dear and freedom
sweet

6. Was it worth the cost?
7. I never knew you were
brave
8. My world is different and
I see you in a different light.

8. Change is worth it all
Change is strange
9. Change is good

9. Change is different
Change !
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PHOTOGRAPH ANALYSIS WORKSHEET

Photograph Analysis Worksheet: The Photograph Analysis worksheet assists
students in making an assessment and evaluation of the historical evidence
contained within photographs. It is designed to foster an awareness of this
evidence when studying history through photographs.
Step 1. Observation
K. Study the photograph for 2 minutes. Form an overall impression of the
photograph and then examine individual items. Next divide the photo into
quadrants and study each section to see what new details become visible.
L.

Use the chart below to list people, objects and activities in the photograph.

PEOPLE

OBJECTS

ACTIVITIES

Step 2. Inference
Based on what you have observed above, list three things you might infer
from this photograph:
1.
2.
3.
Step 3. Questions
1.

What questions does this photograph raise in your mind?

2.

Where could you find answers to them?
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Video Analysis Worksheet

Name ____________________________________ Date __________________
Title of Video ___________________________________________________
Which images stand out in your mind?
What did you experience while watching the selection?
What questions would you like to have answered?

Please answer the following questions:
Where did this take place?
Why did it happen?
What did the people hope to gain?
What would be an appropriate, alternate title for this selection and why?
If you had lived at the time of this event, what do you think would have been
your response to what you have just seen?
Write a one-sentence summary of the video.
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<School letterhead>
<Date>
Dear Parent or Guardian,
We are sending this letter to give you more information about upcoming curriculum
material in your child’s classroom. We will be studying the history involved in the
exhibition Without Sanctuary: Lynching Photography in America.
This exhibition contains evocative photographs and postcards that document public
lynching in America in the 18th and 19th centuries. These images provide an opportunity
for us to examine a dimension in American history that is painful, infamous, and horrific.
Writer James Baldwin once described the South as “the scene of the crime.” While we
know that lynching was a crime committed throughout the United States, Baldwin’s
statement resonates nonetheless. The South was the historic seat of slavery and
became the direct heir to its racial legacies, including a higher incidence of lynchings
and other racially motivated crimes. Compelled by this historical backdrop, we
welcome the opportunity that this exhibition affords to wade into troubled waters of a
history that must not be forgotten.
Using curriculum written specifically for grades 9 – 12, students will be encouraged to do
the kind of thinking that historians do. In a historical inquiry, there is rarely a single “right”
answer. Rather, students will base their answers on sound use of the evidence and
reasoning.
The goals for class visits to the exhibition and classroom activities around it include:
1. To promote the development of a more humane and informed citizenry by
exploring a painful period in American History and by making connections
between that history, contemporary contexts and the moral choices students
make in their own lives.
2. To help students recognize the need for participation and responsible decisionmaking and to offer them practical strategies for civic engagement.
3. To advance student literacy and expression by encouraging students to reflect
and share their feelings and perspectives through written and other creative
means.
Educators have worked together to create pre and post visit activities to prepare your
child for the emotional impact of Without Sanctuary. We invite all parents, teachers,
and guidance counselors to view this exhibition prior to these student visits. This
exhibition will be at the National Underground Railroad Freedom Center from January
19 to May 31, 2010.
We hope that you will join us in taking the challenge of discussing these challenging
issues.
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Sincerely,
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<School letterhead>
<Date>
Dear Parent or Guardian,
With your permission your child will attend the Without Sanctuary: Lynching
Photography in America exhibition at the National Underground Railroad Freedom
Center on ______________________ (date). The presenters of this exhibition have worked
to create pre and post visit activities to prepare your child for the emotional impact of
this exhibition.
The images presented within this exhibition are graphic and are likely to evoke strong
emotions. Before the visit, your child will learn about the historical context of lynching
and will be introduced to the anti-lynching movement. Immediately after viewing the
exhibition, your child will participate in activities that allow for reflection. Each student
will be encouraged to record and express his or her feelings using words, art, and other
creative processes. Discussion will include questions about how individuals can act to
combat the racism that led to lynching and its legacies in today’s society.
Please sign below if granting permission and return this entire form.
_____________________________________________________________________________________
Student name (please print)
_____________________________________________________________________________________
Parent or guardian signature
Date
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